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Summary

hisreport proposes practical measures toimprove the integration of refugee

professionals into the education workforce. The report has been drawn up

by the Refugee Teachers Task Force, convened by the Employability Forum, to

consider how the barriers refugee teachers face in accessing jobs in education

might be overcome and the skills which they bring can be unlocked.

It recommends that the Department for Education and Skills:

@)

(b)

gives recognition and support for an infrastructure, based on regional
hubs, to help refugee teachers get the advice and support they need to
adapt their qualifications and find employment in schools and colleges in

England;

supports the development of a regional hub which will significantly
increase the number of refugee teachers finding employment in the

education workforce.

The report specifically recommends that the Department:

>

Funds proposals that provide for the infrastructure that will promote a
smoother pathway into jobs in education for refugee teachers and a pilot

regional hub.

Builds and strengthens current provision by encouraging donors to support
the development of regional hubs made up of specialist partnerships of
voluntary sector, university, local authority, schools and colleges as

proposed in 7.1.

Requests the Learning and Skills Council to review early English language
provision for refugee professionals and consider fast-track provision in

association with universities and language colleges as proposed in 4.3.

Promotes the recommendations of this report.

1. Introduction

efugee teachers have the potential to make a
valuable contribution to the education service but
face barriers in terms of language, recognition of
their qualifications, and knowledge of how the education
system works here. A hostile media climate towards asylum
seckers and refugees contributes to their difficulties. Skills
are being wasted as a result and an opportunity to build a

diverse workforce is being lost.

There is a strong business case for making better use of the
skills of refugee professionals who are already resident in

the UK for some of the following reasons:

»  Refugee teachers arrive in this country with
qualifications, experience and a strong desire to
integrate and contribute to our society. Many will
have already held positions of responsibility in their
home countries and have a good understanding of
arange of ethnic groups. Some will be involved in
informal education initiatives since their arrival in
the UK such as supplementary and mother tongue
schools. Drawing on skills already in the country
should take precedence over recruiting overseas to

meet shortages.

»  The wider experience that refugees bring with them
can add positive value to the education workforce
while assisting the integration into the UK of an

individual and his or her family.

»  “Every Child Matters” argues the need to engage
children from marginal and disadvantaged groups
such as refugees and ensure their voices and needs
are heard and met. Refugee teachers can provide a
bridge between refugee children and young people,
their parents and communities and the education

sector.

Government has taken steps to enhance the integration of
refugees. Employment is seen as a key step to integration.
In 2005 the Department for Work and Pensions launched
their refugee employment strategy “Working to Rebuild
Lives” alongside the Home Office’s “Integration Matters”.
The DWP strategy stresses the role to be played by the
voluntary sector in helping refugee professionals into
work, and refers to the work of the Refugee Teachers Task
Force.

The Employability Forum and the Confederation of
Education and Children Services’ Managers (Confed)
convened a Task Force in 2004 to examine how refugee
teachers might be helped to take up posts in education.
The Task Force, which includes all major stakeholders,
has met nine times. The scope of its concern has been
England although links have been established with a

parallel initiative in Scotland.

The Task Force now wants to convince Government of
the case for action. The proposals in this paper set out in
more detail how the Government’s refugee employment
strategy can be implemented for this key group of refugee

professionals.

In its deliberations the Task Force has addressed the

concerns of:

»  Refugees qualified overseas who are already
working as teachers in this country or who wish to

return to teaching;

>  Refugees with other professional backgrounds

wishing to enter the teaching profession;

>  Refugee teachers wishing to work in education but
not necessarily as teachers i.e. as teaching assistants,

co-educators etc;

»  Other teachers qualified overseas and resident
in this country with permission to work who
are in a similar situation to refugees in accessing
employment, for example Somalis who have other

forms of residency.

2. Context

There is no easy way of estimating how many refugee
teachers there are in England. The Home Office does not
collect data on the skills of those secking asylum. Research
has shown that more than 30% of all refugees come from
higher education or professional backgrounds. Anecdotal
evidence suggests that teachers are the largest professional
group.The Refugee Doctors database held by the BMA has
details of over 1,000 doctors. An informal survey carried
out among voluntary sector providers in London in 2004



reported they had over 750 refugee teachers among their
clients. It is believed that the number of refugee teachers

in England may be upwards of 1,500.

Refugee teachersare notahomogeneous group. They come
from countries with widely differing education systems
and entrance requirements for teacher training.  Some
refugee teachers may be able to achieve Qualified Teacher
Status (QTS) but many will not because of language and
the level of their original qualifications. Nevertheless they
have the potential to make an important contribution in
support roles. For this reason the Task Force has focused
on pathways into working in education generally rather

than only into teaching,

In addition there are refugees who have not previously
taught but who have strong academic backgrounds, for
example in science, who could be encouraged to qualify
as teachers. Research suggests the unemployment rate for
refugees to be around 36% or 6 times the national average,
and refugee professionals are often under-employed.
Failure to find an appropriate job has led some refugees

to retrain as teachers.

It is not possible to estimate the number of refugees who
have succeeded in obtaining QTS or found work in schools
or colleges as data is not recorded based on immigration
status. But there are many not currently employed in

education who could make a significant contribution.

The current provision for refugee teachers is haphazard
and much is left to chance, for example where a refugee
teacher lives, to whom they turn to for advice, etc. In the
last three years a number of non-governmental projects
have emerged offering specialist support to refugee
teachers. Significantly, in April 2006 the Refugee Council
started a major new project with funding from the
Training and Development Agency. A summary of current

programmes is included in Appendix 2.

3. Finding Solutions

There is a need to:

»  Establish a clearer pathway to employment for

refugee teachers;

> Exploit the full range of opportunities in Further

Education;

» Increase awareness in the education sector of the

contribution which refugee teachers can make;
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»  Secure more effective use of current provision;

»  Encourage better collaboration within Government
and between Government and voluntary sector

providers.

The Task Force believes that progress is possible. What
is needed is a sense of direction, coherence, and energy.
Currently worthwhile efforts are weakened by lack of a
policy framework. While additional resources may be
needed to plug some gaps we do not believe it is all about
additional money. A clearer plan of action could ensure
better value from funds currently allocated to the sector

from a range of different sources.

Our central recommendation is for recognition to be
given to a network of regional hubs or partnerships to
assist refugee teachers. These should build on current
project activity and encourage universities, voluntary
agencies and local authorities to work together in specialist

regional partnerships.

4. A Clearer Pathway
(see Appendix 3)

Overseas trained teachers, who are also refugees, face
extra Chaﬂcngcs. Their arrival is unplanned and often
traumatic. This, and the uncertainty created waiting for the
asylum decision, is likely to have reduced self-confidence.
Official documentation that is not well understood by
employers and a negative media climate complicates
the search for employment. There is a need to establish
a clearer pathway for refugees that allows flexibility
for individual circumstances and ensures the necessary
support to enable the teacher to pass into mainstream
provision or employment. Sections 4.1 to 4.6 below set

out the components of this pathway.

4.1. Creating a better evidence base

Lack of official data makes refugee teachers invisible. The
Task Force sees the need for a refugee teachers’ database
for England from which refugee teachers can be referred
for advice and guidance. Information gathered will be
useful to policy makers in determining the geographical
distribution of refugee teachers and the gaps in provision.
It should be linked to an official agency such as the Training
and Development Agency (TDA).

The database could help the early identification of skills.
Experience suggests that the sooner a refugee can be
signposted on the pathway to appropriate employment
the casier and quicker will be the process of integration.
For this reason the Task Force believes that the database
should also be open to asylum seckers who, although not

permitted to work, are encouraged to volunteer.

The Training and Development Agency has recently
contracted the Refugee Council to establish a database
that has the potential to be the refugee teachers database
for England.

4.2. Information, advice and guidance

Refugee teachers need access to appropriate and accurate

information.

Guidance for overseas trained teachers already exists on
Government websites but refugee teachers are not making
use of these. Experience suggests that information, such
as an initial signposting leaflet and a Guide are needed,
which address refugee teachers’ specific concerns. Where
possible this should be branded by the DfES or TDA to
build consistency of information and reduce the current
tendency for duplication. Information could also be placed
on specialist websites. It would be helpful if mainstream
information for Overseas Trained Teachers could include

mention of refugees.

Jobcentre Plus has, after consultation with the Task Force,
added information on refugee teachers to their intranet

system. This will need to be kept up to date.

Some refugees currently receive inappropriate advice
and can be misdirected by well-intentioned but partially
informed advisors. Refugee teachers should be signposted

to those able to offer authoritative and realistic advice.

Since 2003, the Refugee Teachers Steering Group has
provided a useful forum for networking projects in
England which assist refugee teachers to adapt their skills
and find work in education. A strengthened role for the
Group, possibly associated with a website, could foster
the sharing of information and good practice and raise
standards of information, advice and guidance to refugee

teachers.
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4.3. English languagc and communication
skills

The majority of refugees arrive without a good command
of English. In a 2004 Home Office Skills Audit only a
third of respondents rated themselves as having fairly
good English and above. To teach in English schools the
refugee teacher will need a fluent command of English, an
understanding of the language of the classroom, and good
communication skills. Those applying for support roles
will have similar needs, although possibly not to such a

demanding level.

Early language provision English language is the first priority
of most refugee professionals. Without intensive language
provision the process of learning or improving language
skills through ESOL classes will take time. Refugee
teachers need to have a reasonable competence in English

before the process of adaptation can begin.

Initial assessment should take place as soon as possible
after arrival in the country. For those with little prior
knowledge of English, this will take place before referral
to specialist providers. Refugee professionals, including
teachers, with limited language are likely to benefit from
fast track provision that is more intensive or academic
in approach than is generally the case in ESOL classes
provided through Further Education Colleges.

Specialist language provision As soon as a refugee teacher
has a reasonable command of English (at least to Level 2),
a specialist provider will be able to assess what further
language training is need to prepare for entry into the

education workforce.

There is at present no specific English language
requirement for teachers seeking QTS beyond the need
to have passed GCSE English. The Task Force considered
the feasibility of introducing a requirement for refugee
teachers to pass a recognised test, such as that offered by
IELTS (International English Language Testing System),
prior to entry to the profession in the UK. However, it
was not convinced that this was appropriate for teachers
and instead proposes the development of an assessment

process supported by a standard assessment tool.

This assessment process should explore competence
in English as well as understanding of what is required
of professional teachers in the UK. Ideally it should be
provided in the context of a two semester / 9 month
bridging course prior to mainstream provision along
lines outlined in 4.5 below. Some examples of bridging
provision are given in appendix 2 which maps current

provision.



4.4. Assessment of qualifications and
experience

Every refugee teacher should be given an opportunity to
have his or her skills assessed. Refugees need a staged but
flexible pathway which allows for different exit points
for individuals e.g. into support roles in schools, QTS or
Further Education (FE).

The Task Force considered both the assessment of
qualifications and the assessment of skills. The National
Recognition Information Centre for the United Kingdom
(NARIC) provides information on the comparability
of overseas qualifications. ~ Refugee teachers need to
be signposted to NARIC for the equivalence of their
qualifications to be assessed.

The Task Force received reports of confusion and
misunderstanding about the work of NARIC. It was
able to discuss these directly with NARIC who made a
presentation to theTask Force and indicated their readiness
to examine ways of ensuring that their assessment process
was as clear and comprehensible as possible. The answer
may rest with better communication between NARIC and

agencies advising refugees.

The assessment of prior experience is also important but
has been given less attention. Refugee teachers may have
many years of experience that needs recognition. This
may include experience gained working in mother tongue
and supplementary schools since arrival in the UK. The
process of building a personal portfolio of prior learning
and experience can begin during adaptation, for example
as part of a bridging course. There is also an opportunity
for a university to develop assessment models so that
prior learning can be accredited towards the achievement

of a first degree.

Prior learning and experience may also be submitted
as part of the evidence needed to meet the standards
required for QTS for those following the assessment only
route. However, in reality, few refugees are likely to be

able to follow this route.

Stage One. Assessment should take place once a refugee
teacher has acquired basic English. An advisor will assess
the likelihood of an individual returning to teaching and
offer, where relevant, advice on alternative career paths
(A summary of teaching and alternative career paths is
included in Appendix 4). The motivation of the teacher
will need to be tested against the realities and challenges of
working in education in England. Some refugee teachers
may decide that the education sector is not for them.
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Assessment should be undertaken by an advisor who
has received appropriate training and is supported by a

standard assessment tool.

Stage Two. Once the teacher has the language skills
and confidence to enter mainstream provision, a further
assessment should take place. This will determine the
readiness of the individual for mainstream training,
work experience or more detailed assessment through
the accreditation of prior learning (APEL). The current
emphasis on recognition of overseas qualifications means
that insufficient value is being given to the years of

experience which refugee teachers may bring with them.

Assessment should generally be undertaken by staff of a
university education department and a voluntary sector
provider, and may include an employer. Staff training
and a standard assessment tool would help to ensure

consistency.

Advice and guidance should also be open and attractive
to refugees from non—teaching backgrounds interested in

building a career in education.

4.5. Adaptation

Refugee teachers do not have uniform needs and provision
must be tailored. The need for adaptation should not be
under-estimated since refugee teachers will have to adapt
to a very different learning culture and environment

(classroom, school or college).

Refugees who come from countries where English is used
in schools and which have a similar education system may
be able to proceed quickly into mainstream provision
for overseas trained teachers. For the majority, however,
some kind of specialised provision will be the next step.
This will include language and communication skills for
teaching and orientation e.g. how the English education

system works and visits to a classroom of a local school.

The Task Force considered two kinds of special provision,
both with a strong focus on language and communication,
but aimed at refugee teachers with different adaptation

needs.

»  The Refugee Assessment and Guidance Unit
(RAGU) at London Metropolitan University
for 3 years ran a 6 month certificate course for
refugees seeking employment in support roles in
schools. The course offered orientation to teaching

in England, language and communication, and a

work placement that was supervised by the local
authority Ethnic Minority Achievement Service
(EMAS) team.

»  Middlesex University ran a 25 hour course in
communication for overseas trained teachers. The
overseas trained teachers selected for this course,
who included refugees, were already judged to have
advanced language ability but needed support to
achieve the level of language and communication

skills necessary to enter PGCE. This course was

TDA funded.

Efforts should be made to learn lessons and create linkages
with appropriate mainstream provision e.g. Access
courses, Return to Teaching Programmes, University

mentoring programmes.

Bridging course

The Task Force believes that most refugee teachers
could benefit from a bridging programme before
moving into mainstream provision. A bridging
programme tailored to the differing needs of
participants could shorten the overall period of
adaptation and reduce the current wastage of valuable
skills. Some examples of bridging courses are listed

in appendix 3 (mapping current provision).

A six month course, which should be designed to
restore and build individual confidence, should

include the following elements:

» An introduction to education in England and

the national curriculum

> English language and communication skills

required for academic study and the workplace
»  Advice and guidance support
» IT
» A placement in a school or college

» A startin building personal portfolio of prior

learning and experience

PG RIS

4.6. Into employment

Most refugee teachers will benefit from support, best
provided by specialist projects, in preparing a CV,
identifying posts to apply for, or preparing for interview.
These projects should continue support for their former

clients newly employed in schools and colleges.

Refugee teachers need to be made aware of support which
might be available to them as newly qualified teachers e.g.
some teacher unions provide professional development

courses specifically targeted at overseas trained teachers.

Newly qualified teachers in the UK and Overseas Trained
Teachers when gaining QTS are eligible for support in the
form of an extra half day a week support from a trained
mentor and access to local authority training where

available.

5. Further Education

Further Education offers employment opportunities
for refugee teachers which may have been overlooked.
Refugees could play a significant role in helping Colleges
fulfil the objectives that Government has placed on them
to promote economic regeneration, and diversity and
basic skills provision. FE is seldom the first choice of
refugees and it is important to include information on the
opportunities that exist within the sector in initial advice

and guidance to refugee teachers.

It is worth noting:

»  The demand for teaching staff within the sector.
There are currently many teaching vacancies. The
new website for jobs developed in association
with the Association of Colleges (AOC) - www.
fejobs.com - is currently advertising 366 vacancies.
Refugees with a background in higher education are
more likely to find posts in FE than in universities.
There are opportunities for those with prior
experience in secondary and adult education too.

» A higher proportion of teachers from ethnic
minorities are Cmploycd within Further
Education and the sector may be a more receptive

environment for the refugee teacher.

»  FE plays a key role in refugee integration through
ESOL provision. Colleges such as City and Islington
and Tower Hamlets have developed programmes
specifically to aid refugees and are therefore more

aware of the issues.

»  To teach full-time in FE new entrants require a
PGCE (Post Compulsory Education and Training).



Part-timers are now required to obtain an FE
teaching qualification within 2 — 4 years.

»  Opportunities exist for those with excellent
English as ESOL teachers — for example some may
have worked as teachers of English in their home
countries. From 2007 all new entrants teaching
a “Skills for Life” programme will be required
to be working to the new professional standards
developed by Lifelong Learning UK and if full time
have acquired Qualified Teacher in Learning and
Skills status.

However, refugee teachers entering FE will face many of
the same barriers as those entering primary and secondary,
e.g. lack of recognition of overseas qualifications and
experience, and language. Bridging courses such as the
Passport to Teaching Plus programme piloted at Birkbeck
offers a potential model. Through course work, mentoring
and placement in Colleges, it offers an opportunity
for refugee teachers to familiarise themselves with the
sector.

The Task Force concludes that there is potential, which is
not currently being realised, for refugees to find jobs in

FE colleges and make a significant contribution.

6. Raising Awareness —The
Needs Of Employers

Raising awareness Employers and the wider public
need to be made aware of the potential pool of refugees
from teaching backgrounds whose skills could add real
value to their school or college. There is a need to raise
awareness of the skills that refugees have to offer. A school
or college employing a refugee teacher may well find that
the teacher brings a number of benefits in addition to their

professional skills for example:

»  Enhancement of the curriculum through their direct

experience;

>  Knowledge of other countries, religious practice,

and cultures;

»  Asarole model for students from similar

backgrounds;

» Language skills in community languages as well
as languages which may be taught as part of the
curriculum e.g. French, Arabic, Russian;

» Inter-cultural skills;
»  Help promote racial equality;

> Challenge negative stereotypes.
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Efforts are needed to raise the profile of refugee teachers
among employers in order to counteract the negative
images of refugees in the media. A good example of this
has been the short programme run by Teachers TV to
highlight the contribution being made by a refugee now
working as a qualified teacher in a secondary school. More
information of this kind is needed.

The needs of employers The Task Force has looked at
the needs of employers — of local authorities, governors
and school heads — and has concluded that they need
better access to information so that they can feel confident
in their recruitment that the individual applicant has the
right to work, the skills and qualifications required for the
post and that they can be safely employed to work with

children and/or vulnerable adults.

Specifically employers may need:

»  Access to information on the variety of
documentation issued to refugees by the Home
Office and their permission to work;

»  Information on refugees. Refugees are no different
to other overseas teachers secking employment
although they are more likely to have career gaps as
a result of the circumstances that have forced them
to flee their country and delays in settlement of

their asylum claim in the UK;

»  Information on routes into teaching for overseas

trained teachers;

»  Details of the National Academic Recognition
Centre for the UK;

»  To know that a refugee can obtain an enhanced
clearance from the Criminal Records Bureau for
the period they have been in the UK, but will not
normally be able to provide a police check to cover

the period before their arrival in the UK;

»  Availability of specialist local provision to assist
refugee teachers find their way back into working
in education (which might also be able to provide
answers to some queries which arise in the

appointment process);

»  To be made aware of the refugee teachers database
which has the potential to become a resource for

employers seeking staff.

What employers can do Schools and colleges can also
play a positive role in assisting the integration of refugees
into the education workforce. For example, experience
has shown that refugee skills should be identified as early

as possible and signposted for assessment and adaptation.

Opportunities for refugees, to visit schools, while their
claim for asylum is still under consideration, can help
them build understanding of the English education system
and decide what career route they might follow. Asylum
seekers are not entitled to work but may volunteer and

can benefit from exposure visits to schools and colleges.

7. Delivery

7.1 Regional hubs

The Task Force proposes “regional hubs” as the key
mechanism for integrating refugees into the education
workforce. There might be 4/5 “hubs” across England —in
London and major dispersal arcas (e.g. West Midlands,
North East, North West).

Each “hub” would normally involve a partnership that
includes a teacher training provider, a specialist voluntary
sector service provider, local education authority and
FE College. “Hubs” should be built around existing
programmes with providers working within the same

region being encouraged to work together.

In return for commitment to a set of principles and
guidelines based on this report, the partnership would
be given recognition for providing this specialised service
and donors would be encouraged to provide funding over
a three year period. Some standard tools (e.g. standard
assessment tool) would be developed nationally for
use regionally. However, specialist provision cannot be
universal. Clients at a distance from “hubs” should be

supported to travel to appropriate provision.

REGIONAL HUBS IN PRACTICE

Partners include specialist voluntary sector provider,

mainstream provider (university) and local employers

Specialist provider (voluntary sector)

Initial assessment

Advice & guidance

Arranges exposure visits to schools
Organises bridging course (see 4.5)
Offers continuous support to individuals

Early English language / ESOL

F/E University sector

Refugee Teachers Network

Support to Co-ordinator
Link to other hubs

Hub Co-ordinator

Signposts individuals for assessment

Convenes partner meetings

Liaises with employers

Monitors progress
Networks with other hubs & RTTF

Teacher training provider (mainstream)

Liaises closely with specialist provider
Provides stage two assessment
Offer mainstream ITT

LEAs and Schools (employer)

Provide information on skills required
Exposure visits/work placements/teaching practice




7.2 Current provision

Wherever possible these centres should build upon
expertise and knowledge that currently exists. It is not
practical for specialist provision to be made available
throughout England or even in every area to which refugees
are dispersed by NASS. Two or three specialist centres in
London and two outside London may be sufficient. There
is currently more provision in London than elsewhere
reflecting the concentration of refugees in the capital (see
Appendix 2). There is a programme in Sheffield/Leeds
and the TDA has recently funded the Refugee Council to
develop a programme in the West Midlands. In most cases
a voluntary agency is already working in partnership with

a university and local employers.

7.3 Funding

Adaptation projects are currently being funded from a
variety of sources including Home Office, LDA, local
authorities, TDA, European sources and independent

trusts. There are two major problems:

»  funding is often short term leading to unstable
provision. As a result projects are not able to
provide for their clients the continuous support that

their adaptation requires;

> funding decisions are seldom based on scoping
current local provision or best practice. As a result
there is duplication and opportunities for learning

from experience lost.

7.4 Co-ordination

The Task Force has identified the need for better co-
ordination at a national and local level. This should include

better co-ordination between:

(a) the Department for Education and Skills and
the Home Office and Department for Work and

Pensions.

(b) statutory and non-statutory services at a local level,
e.g. more effective referral from Jobcentre Plus to

local specialist providers.

7.5 Maintaining momentum

Some mechanism is needed to promote the measures

outlined in this report, encourage networking, and
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updating information. The Task Force will continue
in existence to promote the report findings at a policy
level but to translate the report’s recommendations into
action, practitioners need to be involved. The Refugee
Teachers Steering Group convened by the Employability
Forum and the Refugee Assessment and Guidance Unit at

London Metropolitan can play a role here.

7.6 Evaluation

The Task Force has not been able to assess the quality of
current provision. Examples of good practice need to be
written up. There would be value in conducting an overall
monitoring and evaluation exercise of current provision
so as to assess what works well in practice for different

kinds of clients.

8. Recommendations

These recommendations arise from arguments outlined in
this report. While the report is directed to the Department
for Education and Skills in the first instance, a number
of recommendations will depend on the action of other
stakeholders. In setting out the recommendations, we have
separated those directed specifically to the Department
for Education and Skills from those directed to other
stakeholders, many of whom have been members of this
Task Force.

The Task Force believes that for progress to be made, the
overall endorsement of the Department for Education and
Skills, and the Department’s leadership in promoting its
recommendations, will be critical to achieving change and
securing a quicker and smoother route into the education

workforce for refugee teachers.

Implementation will need to be phased.

Principal recommendations to the
Department for Education and Skills:

The Task Force recommends that the Department
demonstrates its recognition of the scale and value of the
contribution that refugee teachers can potentially make to
the education service by acting on the recommendations
made to it, and by actively encouraging its partners in the

education service to respond likewise to the report.

It further specifically recommends that the Department:

»  Funds proposals which provide for the infrastructure
which will promote a smoother pathway into jobs in

education for refugee teachers;

»  Considers a proposal for a pilot “regional hub” made
up of specialist partnerships of voluntary sector,
university, local authority, schools and colleges to be
developed in Autumn 2006;

»  Builds and strengthens current provision by
encouraging donors to support the development of regional

hubs proposed in 7.1;

»  Requests the Learning and Skills Council to review
early English language provision for refugee professionals
and consider fast-track provision in association with
universities and independent language colleges as
proposed in 4.3;

»  Promotes the recommendations of this report.

Detailed recommendations

4.1 Building a better evidence base

Promote co-operation between service providers to
ensure as many refugee teachers (and asylum seckers) as
possible register on the database (RTSG).

4.2 Information, advice and guidance

Produce a signposting leaflet and guide, branded by an
official body and information posted on accessible website

(RTSG and EF).

Include mention of refugees in information/websites for
Overseas Trained Teachers (TDA).

Keep all information, including Jobcentre Plus intranet
information, up to date (RTSG and JC+).

Establish quality standards for advice and guidance to
refugee teachers (RTSG).

4.3 English language and Communication
Skills

English language and communication skills should be
integrated within orientation to teaching in England (ALL
PROVIDERS).

Develop a standard language assessment process to be
delivered at the level of regional hubs supported by a
standard assessment tool (RAGU).



4.4 Assessment of qualifications and
experience

NARIC to meet with refugee agencies and consider
waiving charges for services to refugee teachers (NARIC
& RTSG).

Assessment should undertaken by regional partnerships
(RH).

Develop a standard assessment tool (RAGU).

Encourage refugees without teaching backgrounds to
consider teaching as a career option (TDA, RTSG, RH).

4.5 Adaptation

Develop case-studies of current examples of adaptation
(RAGUD).

4.6 Into employment

Specialist providers should seek funding to enable them
to continue support of clients during first six months in
employment (SP).

5. Further Education

Engage with the Association of Colleges and NATFHE
to stimulate the development of working partnerships
between colleges and local providers (CARA & EF).

6. Raising awareness — the needs of
employers

A media campaign should accompany the launch of this
report. This should include the placement of articles in the

education press, professional and union journals (EF).

Production of an exhibition stand to highlight what
refugee teachers have to offer which could be displayed at
key education conferences attended by Governors, local
authorities and head teachers (EF).

Encourage teachers to mentor refugees e.g. through the
Time Together programme run by TimeBank (Unions &
TimeBank).

Production of an information sheet on employing refugee
teachers to be included on the “Teaching in England”
section of the Government’s Teachernet website (www.
teachernet.gov.uk) (Unions/EF).
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A working party (including the Criminal Records Bureau)
should develop guidance which might take the form of
case-studies to help employers assess the suitability of
candidates who cannot provide police checks for the
period before their arrival in the UK. A similar working
party has been meeting in Scotland in recent months
(Home Office/DfES/EF/Unions/ Governors/RTSG).

Inclusion of issues relating to refugees seeking to
return to work in education in the curriculum of the
leadership course offered by the National College for
School Leadership working for those working towards
the National Professional Qualification for Headship
(NCSL).

Schools and colleges, in London and dispersal areas, are
encouraged to offer opportunities for asylum seekers with

teaching backgrounds to visit and/or volunteer (RH).

7.1 Regional hubs

Regional partnerships should take responsibility for
adapting and utilising the skills of refugee teachers in their
region (RH).

7.3 Funding
Circulate this report to statutory and non-statutory

funders to encourage consolidation of funding where

provision exists (EF).

7.5 Maintaining momentum

The Refugee Teachers Steering Group should maintain a
network of providers who meet and share information on

a regular basis (RTSG).
The National Refugee Integration Forum to promote inter-

governmental co-ordination through its Employment
Sub-Group (NRIF).

7.6 Monitoring & evaluation

Consider a framework for monitoring current provision

and undertake an overall evaluation (TDA).

appendie

Terms Of Reference ForThe Refugee Teachers Task Force

A seminar “Refugee Working in Education” was held at the Nuffield Foundation on 21* January 2004. It brought together
key stakeholders to consider how refugees from teaching backgrounds might be assisted to integrate their skills into the UK
workforce. The seminar recommended that a Task Force be set up to develop a national strategy to ensure that we made

effective use of the experience which refugee professionals can bring to the education sector.
The Task
To identify practical solutions to overcome:

(a) the difficulties refugee teachers face in:
> accessing accurate information and advice
gaining recognition of their qualifications and previous teaching experience
accessing intensive English and communication skills
gaining exposure to the UK workplace

identifying an appropriate pathway to QTS or support role

vV vy vy VvVvyy

finding a job and career progression

(b) the challenges which employers face in:
>  recognising the potential which refugee teachers bring to the UK workforce
>  integrating refugee teachers

>  supporting their career progression
Co- Chairs

Dr. Robert Garnett (Confed) and Stephen Jones (Employability Forum)

Membership

Association of Colleges, Council for Assisting Refugee Academics (CARA), Confederation of Education and Children’s
Services Managers (Confed), Department for Education and Skills, The Education Network, The Employability Forum,
School Governor, Lifelong Learning UK, National Association of Head Teachers, National Refugee Integration Forum
(NRIF) Sub-Group on Children and Young People, National Union of Teachers, The Nuffield Foundation, Training and
Development Agency, General Teaching Council — England, Refugee Council, Refugee Teachers Steering Group — chaired
by Refugee Assessment and Guidance Unit (RAGU), London Metropolitan University Department of Education, University
Council for the Education of Teachers (UCET).

Timetable

The Task Force started its work in June 2004 and met nine times before submitting its report to the Department for
Education and Skills in June 2006.

Role of Employability Forum and Confed

The Employability Forum has been responsible for arranging the meetings and preparing and circulating minutes of the
Task Force.

4@,



2

dpeCi

“spuatp (¢ 03 310ddns pasoqres Surprroad £puormyy “sjooyos spoa ur yuswfojduwo

$$900€ 03 9oudLIdX0 y10M pue suoneoyienb ‘srys oyp P woyy Surddmbs £q sroyoesy vodnyor
JO sjud[e) Yy ssouLIey 0} swire 309[o1d 9], *SINIUNUIOD [00YDS ISIIATP JOI[JOI YOIYM SIDIOP IOM
ojowoad pue s[ooyds SPIVT UL SIOYDES) DIUYRS AJLIOUIW pue Yor[q Jo uoneusaIdor opun oy
$So.Ippe 03 (SpooT) 901A10G L10SIAPY Sururel] uopeonpy 2o5nyoy yim diysoupaed ur syrom spoo]

a38o[[0) Lrunurwor)

S6LS LYC €110
Jn-oo
‘SpasuOnEINPIP)[qou N[

uoneonpy ‘[puno) £31) spad £q paumo Ljjoym ‘Auedwoo 3yyoad 10§ jou, e st speo uoneonpyg y310}1eD) ‘SPIST SV LT $Spa9T uoneonpy Spoo]
10351501 S10y0e0) 993Njoy IS0 [INOS SUTBIUR] o
S[ELIOYEW JNO ULO[ 0} SIOYDES)} DIZNJOI 10§ UOHDI[[0D IDINOSII [[RS SURIURLY @ SYING pue
sjooyps peygeys ut (eom 1od Lep | A[pensn) syuowooe(d 1oojunjos dnsjog e | ‘wed] JuoURINIOOY IOYPEI] - Y] S8.7 14T +110
$10ypea) paoudLIadxo e are oym s1oojunjoa £q paredoad sordoy [euoneonpo juessfor uo sonanoe [Puno) £31) pRYRYS ‘wee N ‘810" S[EALLIE- MOUD) UTLIpE
pue ndur ypm £puowt syoouwr yorym dnoas 1oddns s1oypes; 9o3njol omysy 104 YInog suny PPJRYS 982[[0D PIPYIRYS 100l01 S[EALLIY MaN] 993njoYy PRPYRYS
[Puno) L1y modse[n pue ¢
-2ARNDAXY Ysnyoog o £q pertoddns mou yq woiy Surpuny fentu] “pafojdwo | ounoy 9o3njey ysnIoos ‘wnio] $971 /500 /A 0T RS M
MOU DIe JOqUUNU € PUB POIOISISO1 MOU IIE SIOYDRI) 9SIY} JO G| OSEQRIEP S} UO SIOYDRI) ()()| 1940 3s9p 0001y so3prig ‘puepoog —
sey 3] Juowfojdwo ojur pue puepoog 10§ [PUNO)) FuryPed] [eIoUSL) A1 I ssa00.d uorensIZoI 1D @30[[0) pur[saruuy 795056 1510
oy ysnoxy Ogerrdordde aroym ‘sioyoeoy sysisse §o1 1y “pueppons ur urar] suonesyipenb ‘ydanquipyg pue Lo[sreq ‘modsen) T
Suryoeoy Ypm s1oxje0s wn£se pue soodnyox 31oddns 03 500z ur paystjqease sear 30ofoad sty ‘opAPypes Jo sonIsIoAIup) TRy, pue[OOg
3N 310 SuryoeojojuIsoasnyoI MM
yng10°®
:soooow&o;@umawpow:oa.wcoi
1o3eueyy 309[01g
9911 S¥EL 0CO
3N 310" [1OUN00993NJID)ILL
*£00C £[reo UOPUOT UL MO[[0} 0} Te[IWUIS (I ‘SIUDPNIS () JO WNUUIXEUI € 10} UWIRYSUIULIIG I90J() UIWUPY PUE [BLIDJY
u1 90 19qUIEN(] () 31BIS O3 NP ISINOD UOHESLIBI[IUIE] YOOM § *PIIIISIZOL SIOYDRI) ()G YIIm ORYN :0014py [p12uas)y pup uonpusibay
dn 305 931sqoMm ySnoay uonensisor suruo Ym aseqere(] “sojod 31oddns ojur sonou 1o 1ore] | pue 93o[0) uewmoy ‘diystouyieg SPUEB[PI 3S9A\

renuatod yim g1 Q) 03 Surpesy soynod st Krorad eniu] vy oy £q popuny st owrwesgoxd oy,

UuopuoT I15AN TOUNO.) dosnjoy

Suryoea our seasnfoy

pue uopuo|

“Juowfojdwo punoy £pesape oary syuopmys ¢ “Iedk [enIul 10§ punj

a3ud[[ey) uoneISoiu 993n§oYy L) WO £q papuny “FJ Jo 959[[0d & ur yuowaoe[d uo | pue
SPIQIE 38 Aep | 951n00 dpom € sLep ¢ 039[dwod 03 s1e0L 0M] - SUO dARY SJUDPMIG "$IITNYOL
senpets /] ypm 900 Atenue[ pojreig uoneonpo sypany Lpsowr ‘uoneonps Liosmnduos

3sod ur yuowkopdure 10§ s10ydea3 903nya1 ojenpess oredord 03 swre swwresSolq “uoneonpo
Arunurwos pue 3npe “Toypang :Juruies] SUoRyI[ ur Suryoedy Ul 93edy3100 ajenpeisisod s1op0

$939[[0D T, 9AY PUE UOPUOT]
Jjo \Atmgchb ooy ‘uoneonpy
Sumunuo) jo £3noe] ouuodaYy

TL99 1€9 L0TO n-oejqq@)Loy [
¥999 1LY LOCO

3N

810" 9UI[UOIIUUODAD)S0IPOIY)
snq Suryoeay o3 310dsseq

9pImM — uopuo]

‘suonesTuedIo

Surure.y pue sa397[00 ‘S[OOYPS UI s UEIEA MIU AUe Jnoqe paurtojur 3doy ST wres) JUSUNMIII Mo
Jey} SONSUI S9FI[0D pue

sfooyps m diysuone[al Suprom poor) {pead ST 9JepIpued Sy 90UO uonrednps Ay ur yuswordus
swm [y uayy pue Lrejun[oa ojur Juswaoe[d s [[om St ‘SIJepIPUED [[E 03 USALS ST SUDLIM A)) pUe
9DUEPING SIS MITAIIU] “WAISAS UONEONPS YsHLIE oY) U0 Sururesy pim 310ddns jo spromouresy

e Surpraoad pue sxoyoes) 993njo1 payrenb seastoao uo Sursnooy “pafoxd popuny v ue st sy,

uoneonpy
WeyMaN] ISNI] Surwres|
‘Sy.LTY Supnput s1ou.red pue

3n-00°s1oyoealromoduro mam
985¢C +£58 0CO
n-00*saeypeamodwap)ojur
309(01 Sururel] s1oyoeI 993njOY

@T:(w — EO—UQOJ

95.IN0D
JUDLIND UO 9| "$995NJI AIe 04()g dwtes501d ) YBNOIYy usaq saeY ()¢ YoM © SInoy 7] Iedk [0y
1 yuowoaoe[d souarIadxs y10m pue uonEONpS JO syusWwS[e pue | 1) 03 31oddns sFenSuey sopraoiyg

VAT 1vureq ‘333[[0)) JouIeq

€€1+¥ 99¢8 00

yn-oe .uuchc@@uhmjw@.cﬁﬁuw
SI9YORIL,

pourey seasiaa() 10] TOST

110N UOpuo]

"29ure.y 03 9oy yuowaoe[d pue Jururel] “s395n§ol o4 |
"100g 2outs swure130.1d YSNOIy) Usaq SARY SIOYORI] POUIL] SISIA() £ €6 “dwwersord Suruass
yoom G -uoneonpa ul ylom pred usyy pue syusweoed yrom Surpraoad ‘sprepuess § 1.0 ur Jururedy

p¥T Surures| Suremodurg

3n°0o Surures]-Surromoduws maam

¥l 6€L L0CO

yn°0o Burures[Suromodwdp)ojur

Surgoesy 03 Lemoyen)

0@:5 - EO_,UQOA

.ﬁ—ﬁﬁU ﬁ—O—‘ e Tﬂd J.HO&QSm ﬁmeQNEE Tﬂd QMM§MQN~ o) mﬁm.ﬂhwmwh

“MEMJUNOH ojur soino.a uo OUQN@MSM —UQN MUT/—UN aQOﬁdEMOMQM hu,uo \ﬁuﬂwhhﬁo ‘una

‘S[[Ys yo-reas qol

SR ESTIUN wﬁoogow ut HEOEOUNTU* v~®®>> e m%ﬂ@ ¢ Tﬂd UOISS9S TOMOHSH %NT UO Mﬂ:usﬁoﬂw $9SIM0D JHEOE

XIS Om] un.a wdﬁ 1 .whugodwu O@Mﬂmwh .HOM mOEENMMOMQ EOEwaMN:wEﬁw Mﬁ:ﬂﬂﬂh MO MUEMTHOQNO w.mﬂ HHMM

MOLIRH pue
‘Mmo[sunoy .:oww::mi ‘wreyng
pUe [prusOwIef] ‘Surpeq

‘Qualg ul S[ooyds R saNLIOYINe

€€ 8068 0¢0
x:som.u:g@@uﬁwaﬁzsa.SE&

sqo[ ojur seadnjoy

1S9\ UOPUO]

“oom e skep ¢ sjooyos ur Judtuooe[d yoom

g SOpnOUI SIY | " Wa3s£s uonEonpa Y| YIM Wy ssLrerrurej o3 spooyos Areyuswaddns ur Sunprom
SIYPE} 995nya.1 10§ swrwerso1d mau e Sursyjo axe Loy 700z ATeniqa - 9007 19qoI() WOL]
'8/,00¢ ut swwexsoxd popusixe ue 10§ seapt Surdofeasp a1e NOHYY Mq £ /9007 Ul UNL JOU [[Im
3SIN00 Y [ *9INOL FHDJ Y YSnoayy G 1.0 poUres 9Ly 991y} PUE SIUBISISSE WOOISSED ‘SINIOM
310ddns [enguryiq se Sunprom are ssjenpetn) Juswoe(d [ooyos Lep 91 € apnpoUI pue UOTIEIPIIOE
KJISI9ATUN 19JJO JRY) SISINOD YIUOW 9 [BNUUE UNLL 9ARY Ao} 70 20Ul “sojo1 310ddns ur

Aprenon.ted ‘sjooyos ur sj1om 10§ s1oyoes) 9ofngar surredoad ur sousrodxa S[qeISpISUOD SBY NOVY

s[ooyps :ouwczﬂ
‘uoneonpyq jo Ewaﬁmmoﬂ

ueyrjodonapy uopuo| IOVY

5%@&\#5.UN.HOEQOTQO~ MMM

OITC €€1L 0O
vﬁs.ua.uogcoﬂu:E@DMS

9930y 10§ S[oOYPS
ur yuowojduryg ojur sonoy

w@:(r - COTQOA

JIWNVYIOOUd

SHYANLYVd

IWVN .LOd[0¥ud

NOIDTH

“UOTIEONPS UL JI0OM pUl S.19ydea} 293njau sistsse yorym Jaoddns posiemads togjo sdysouyred /s100foad asay ] 9oz 1oquasoN

UOISIAOIJ JUSLLIN) 3010, YSCL, SIYOLI 93njoy



S

dpeci

'S9[01 pUd

peap ul aI1e Aoy} [93]
sojo1 poddns dn 3unye;
SI0YJBI) 998NJoy

'sojer uonuAdy  (q)

*H, Ul JO S9[0I
j1oddns ur ‘sjooyos

Ul SI9YOBd) St

"9]qe[IeAE dIoyM
Sururen KjuIoyine [BO0] 03 SSA0B
pue Jojuow pauren jo poddns snjd
yoam e Aep J[ey elxd 9'1 SIdYILd)
payienb Aimoau 1ot3o0 se ssaooid
uoroNpuI dUWes 9y} 03Iopun

pInoys ‘s19yoea) payifenb seasIoAo

‘Sunjunep

SS9] SPUNO0I3oBq [BUOIIUIATOIUN
wolj s993nyar Jo juowkojduwd
AU} SBUW [[IM [OTYM UOTJBULIOJUT

01 $S900€ paou s1okojdwyg

Juowkordwo ojur pue

$50001d JUOU)INIOAT oy} YSnoiyy

'sojo1
yoddns pue Suryoed) ur 193j0
ued SI9YOLI) 993NJaI JeyM JO
s1okojdwoe £q Surpuejsiopun

pue ssauaseme 210W J0J PN

“JUWUOIIATD uonedNp? Ay} ul

S[IIYs 1Y) 9sn 03 Ayrunyzoddo

juswdoraasp

10919 0 YOIedS qOf

‘uS1saI SI19Y0B9) uoneonpa ul JIoMm IoU}0 pue ‘saa3nJaI s|ooyos panunuod 9q prnoys yoddns Ue JueMm SI19Y0ed) 9a5nJoI uonnqrruod
903nja1 paproddnsun) Surojuoe srequnu () ur juowAojdwo Funeue uQ nq Apeai1 qol st 9agnja1 oy, 1depe 0} 9[33nns oy 10V e mcmv_dz b
"OAT)ORYJO JSOUW 9q UBD A9} 9IoUyM
PAJBIUIIUO0D I 0) SIIINOSAI
93eInooud pinom siyJ, -uorsiaoxd
WESI)SUTEUL OJUI S[BALLIE MAU JO
MOTJ,, IS[[eWS I} pUL W)ISAS -a3eys s1yy Je rerrdordde
A} UI JSO] SIdYOLI) 293NJaI *SI97OBI) st sapunioddo pue s[[ys jo Apeaz qof [pun
'sonuoeo woyy oddns -ooudLIdxo JO . J00IS,, 9} )0q pIemIof 2o8nJo1 yym osntadxo pue JUQWISSISSE YSNoIoy) 910w 9SIN0J WedI)suretl
ojendoidde jo yoef 10 Jiom Surure3 pue SurArow Jo Aem JAIIOJJ9 1S00 B padofaaap siapiaoid Arejunjoa vV "uoisiao1d weansurew uo souedosoe worg
SONMOYJIP [BIOUBUL uorsiaoxd Sururern 9q pinom (s1okordwo 2 10393s is1jeroads-s yam drysioured ur JI9JUQ 0} 90ULPYUO0D pue
Jo [euos1ad Jo asneoaq WesI)s Wednsulew |  AIejunjoA 0} paxuI[ S[HH) SONUSO | SuDIom 9ABY YOIYM SONISIOAIUN oFenSue[ Jusroyyns sey aniny
no doip s1oyoea], SuIssaooe s1aquInN Pastu300a1 m3J & JO UoNIUS029Y 9501]} J0J POPIU ST UONIUT00AY J1a10e0) 998nJa1 oy L, 9y} SurImoNog €
*q] OJUI IO ‘S[O0YIS U]
sojo1 1roddns ojur 10 1.0 Spremo} -o3e3s s1y) e opin3d
"9'I MO[[0J 03 9JN013s9q oy} Jo | 03 paoeld 3saq soroudFe A10)nye)S
JUQWISSISSE O1ISI[BA B SIOYILI] uey[} Joyjel 10399s AIejun[oA
903nya1 djay [1m douepmon jey} sasIug0931 A393e13S uonjerdepe
juowAopdwo 9a3nyor gMAd -a3e)s s1y) 103 uorsiaoxd
y1oddns - 'samunod Sunyeads ysisuyg 18 Juenodur A124 st Jurpying Weansurew 0ud 0}
*(*019 51509 [9ARI}) wo)sAs uoneonpd 3 2 | UOU WOIJ WO AUBJN ‘9JUBAPE 90UdpYUO)  "UOHEBONPI UL 91qe aIe Aoy} [yun
SONUO A} SSIIOE 0} $939[[09 10 sjooyos 0} aInsodxa - ur pauued 9q Jou p[NOd ANPUNOD Suryiom ojur skemyjed pue JI0M 0} uorssturod
dIqeun aIe SIdYOLD) 93en3ue] ysi3uy 0) SS09L - SIN Y3 UI [BALLIR JIOU) SIUBISTW sonunyioddo 1apisuoo pue S308 191089} 9a3nJar
203nyoy ‘Suygels QouepINg 29 JUSWISSISSE [BNIUI - aI[u) ‘uorsiaoid wearsurew ‘SIIIS 119y} AjenSuowap A} SWI) AY) WOL]
ojeudoidde ‘ooueuy sorjopod 10/pue suerd QAIQ001 UBD SI9YJEd) 903nJa1 $SQ00® UBD Ao} 210Joq 1oddns | ‘wais£s 3N 9y} IN0Oqe 10 puy
J[qeurelsns ‘91 uonei3aqul [euosiod - 9IoyM sqQny IO SANUID 9Jealo | pue Surured] ‘9dueping Jo pouad | ‘ysi3uyg ures] 0} Ayrunioddo renuazod
A)[iqe)s yoe| sanud) BIA Pa¥ORI) SI $SA1301g 03 9sn1adxo Jua1Ind uo ping B PA0U SIOYIBI) 993NJa1 JSOIN Ue padu SIoYIe?) 993nJoy dopeasq | °C
LRSI E]ile)]
-oseyd wnjAse ay) Junmp uorstAo1d wreansurew
I99)UN[OA 0} PIFeINOdUD 2JB Ing **0}0 JUNOOOE 10J 9[qIS1[ SAW093q
‘9ouepmg UuoISIOAP 2AnISod B 9A19091 Ao} yueq e uruado ‘ONIN sAep g7 10y pue
PUE JUSWISSISSE [BI)IUI 10 Q1)U uaym AJuo jI10m 03 uorssruad & SuIUIRIqO “‘UAIP[IYD I0J uoIsIap aanisod e
"SOIIU90 PasIuS09a1 Pastud09a1 & 0) UOISIOIP dAnIsod QA19021 $998NJOY S[[IYS UO BJep S[OOYOS “DAI[ 0} QIOYMAWOS | SIATIII AYS IO J [1un
01 Aem UMO II9Y) puy ® Jo 1d100a1 UO pue - SULIPAIUNJOA 399709 J0U S0P JUSWUIIAOD) Surpuy apnjour [[im SIYL wnjAse s)a9s 9a3njar
10U Op SI9YOEd) pue Jendoidde spremo) s1o)a0s pue spunois ueLrejiuewny uo | -senuoud jsIg oy} ore AQunoo B oW dY) WOL]
Kjorerdoidde s1oyoed) | aoueprn3d pue juowssasse | WnjAse ue se A[fenrur — pajsodusis paproop are swire[) ‘yoddns | mou e ur 309 J1oy) Suipuy pue
3sodugis jou op 10J SOIUQD PasIug0oal 9q 03 SIoYOBJ} 993NJaI 9[qBUD wn[Ase 10§ 9[qisuodsal st KI9A0091 ‘[BAIAINS S933NJAI [eATAINS
SOIOUOFe WRANSUIR] | 0} PALIDJOI SIoquunu Y], 1112 SIS JO uoneoynuapr Areq (SSVN) 20530 dwoH L, MOU PUB SIOI9S WNASE 10, pue [eanay | °T

Sysrd

ssQ00ns
Jo s1oyed1puj

Lemyyed pasodoag

jurod mora weanysurepy

jurodmora s93njoy

soge)g

yuowordwyg oyuy sAemyyed



4

dpeCi

Support roles in school

learning support roles. The Ethnic Minority Achievement Service (EMAS) is responsible for supporting BME pupils and in
Other support roles include Teaching Assistants (TA) and Higher Level Teaching Assistants (HLTA). These work alongside
teachers in class providing extra help in required areas. There are few formal requirements for becoming a teaching
assistant but once in post individuals can work towards qualifications at NVQ levels 2 and 3. The new role of HLTA provides

a higher level of input and those reaching HLTA status need to meet required standards in key areas. More information is

and School/Home Liaison Officers and usually require knowledge of ethnic communities and languages. EMAS teams are
available on the TDA website.

One option for those wanting to enter a career in education but who do not want to work as a teacher is to consider
many urban areas work largely with refugee children. ]obs in this field include Bilingual Learning Assistants or Mentors

based within local Education Authorities or those responsible for running the education service.

education. These range from preparatory orientation courses to programmes for progressing job-ready applicants into

A number of training providers are offering tailored programmes for refugees who want to pursue a career in

employment. (See appendix 2 — Mapping Current Provision).
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